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ABSTRACTS 

 

Panel 1 (9.30-11.00): Languages and Cultures in the Classroom 

 

Chair: Liz Wren-Owens (Cardiff)  

 

Danping Wang (Auckland): ‘Decolonising the Chinese Curriculum: Indigenous 

Epistemology and Translanguaging’ 

 

Abstract  

 

This paper showcases a decolonial praxis that I initiated in a large-scale Chinese language 

programme that I coordinated at the University of Auckland, New Zealand. As a former 

British colony, New Zealand has been experiencing a calamitous language learning crisis in 

both school and higher education due to the deep-entrenched monolingualism and the 

Eurocentric knowledge system that eliminates the modes of being, knowing, and doing. In 

2019, I started to intentionally explore and integrate indigenous knowledge and values into 

my teaching and research as a means to decolonise the Chinese language curriculum. In 

particular, I drew on a Maori approach – Ako pedagogy to guide my decolonising approach 

to reinvigorating students’ interests in language learning. Ako is a Maori verb, meaning both 

“to teach” and “to learn”. It emphasises the reciprocity of teaching and learning, calling for 

dialogue-based two-way communication in a relationship-based learning environment. To 

empower students’ equal participation in classroom interaction, I introduced a 

translanguaging approach that allows both students and teachers to draw multiple semiotic 

resources, including their first language, to make meaning for a deeper level of engagement 

in learning and teaching Chinese. This decolonising approach to Chinese language teaching 

has immediate relevance to other language programmes in the Global North. (202 words) 

 

Alexandra Lourenço Dias (King’s College London): ‘Decolonised Dictionary of the 

Portuguese Language: Pedagogical Practice in the Classroom’ 

 

Abstract  

 

In this paper, we will present the project: “Decolonised Dictionary of the Portuguese 

Language”, an e-learning tool designed as an interactive game for lexicon acquisition. This 

dictionary provides a transnational approach to Portuguese Language teaching and learning. 

Proposes the understanding of the language, in its variants, European and Brazilian, and 

variations, Angolan, Mozambican, Cape Verdean, São Tomé e Príncipe, Guinea Bissau, etc., 

as a dynamic transnational linguistic and cultural system. Suggests a decentralised view of 

the language in the so-called Portuguese-speaking (Lusophone) world and aims at 

dismantling the idea of the hierarchy of European and Brazilian Portuguese as a language of 

prestige and majoritarian elites. It originates from the students' contribution, based on the 

vocabulary of texts studied and translated in class, and their research in other sources such as 
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songs, podcasts, Youtube videos, newspapers, etc. The Dictionary includes different word 

categories, such as terms designating the same concept in Brazilian, European Port., Angolan, 

Mozambican, etc., neologisms, lost words (words fallen out of usage), creole words 

integrated into European Portuguese variety, Tupinisms & amerindinisms, Bantu, Kimbundo 

& Umbundo words, mirandês, untranslatable words, terms from different dialects (Açores, 

Madeira, etc), colloquial expressions and slang. 

 

Cecilia Piantanida (Durham): ‘Hybridity and Transnationalism in the Modern Language 

Class’ 

 

Abstract  

 

This paper questions at the theoretical and practical level whether a transnational curriculum 

may be developed by focusing on forms of linguistic and cultural hybridity in the ML class. 

Taking Italian studies as a point of departure, the analysis responds to recent research on 

transnationalism as an alternative paradigm to an exclusively national approach to address the 

needs of an increasingly globalized and mobilized world as described in Bond 2014 and the 

Transnationalizing Modern Languages (TML) Policy Document ‘Moving from a National to 

a Transnational Curriculum: the Case of Italian Studies’ (Burdett 2018). Considering 

hybridity as constitutive of language (e.g. Alsagoff and Rani 2013), culture and its products 

(e.g. Ramazani 2009), this paper argues for the need of ML pedagogical practices, teaching 

curricula and syllabi to incorporate and foreground such hybrid configurations, while 

evaluating the applicability of some of these practices in the current UK higher education 

system. The analysis focuses at the theoretical and practical level on three interconnected 

elements: 1. A re-focusing of the teaching canon onto the inter-relationship between the local 

and translocal in the cultural products studied, 2. The creation of translingual and 

multilingual spaces, 3. The consequent need for systematic hybridisation of the traditional 

divide between ‘culture’ and ‘language’ classes.  

 

Salvatore Campisi (Manchester): ‘Reflecting on and Challenging Narratives of Italy and 

Italian with Students’ 

 

Abstract 

 

This paper discusses the landscape of questions I have been asking myself and my students 

over the past few years, questions which have problematised narratives of Italy and 

‘Italianness’ as well as the language of such narratives: ‘Should we keep the Italian flag on 

our Blackboard course homepage?’; ‘Why are Italian artists, born to parents emigrated to 

Italy, so uncomfortable with the expression ‘seconda generazione’?;  ‘Where in Italy should I 

go on my year abroad to acquire “the proper” Italian accent?’ 

 

Following an inquiry-based approach, these questions have guided my selection of learning 

materials and have been instrumental in class debates on gender inequality and the gender 

pay gap; racism and white privilege; traces of Fascism and its colonialist drive in Rome’s 

monuments and landmarks; the social and economic North-South divide shaping the 

discourse on prestigious varieties and accents in the Italian culture, as well as in the UK.  

 

In a transnational perspective, these questions have helped me include voices and works 

which contribute to a more composite and nuanced representation of ‘Italiannes’: from 

Jhumpa Lahiri’s account of her journey through the Italian language (In Other Words), to 

https://cpb-eu-w2.wpmucdn.com/blogs.bristol.ac.uk/dist/3/247/files/2018/09/D0879_Policy_Bristol_Transnationalizing_Modern_Languages-wroux8.pdf
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‘second-generation’ Italian rappers, and Igiaba Scego’s writings on Italy’s colonialist past.
1
 

Emphasising the intimate connection between language and culture, these questions have 

clear global resonance but also provide a key to understanding and participating in the 

cultural debate which is redefining the identity of ‘Italian’, as a language as well as broader 

cultural adjective. 

 

Panel 2 (11:15-12:30): Decentering Cultures  

 

Chair: Cecilia Piantanida (Durham) 

 

Derek Duncan (St Andrews) and Jenny Burns (Warwick): ‘Thematic Cartographies: 

Transnational Modern Languages’ 

 

Abstract 

 

To date each volume of LUP’s ‘Transational Modern Languages’ book series has explored 

transnational connections across language and culture through the medium of a single 

national or language area. Transnational Modern Languages: A Handbook
2
 the core text of 

the series, takes a different approach. The authors of its 30+ short essays take their cue from a 

familiar key word in the lexis of ML (for example, bilingualism, communities, routes, 

sexualities, ecologies, futures) to investigate issues relevant to students of ML in ways which 

encourage us to think beyond the primary language(s) studied. The emphasis of the essays is 

on transnational connectedness rather than cross-national comparison as a mechanism 

through which to understand patterns of human, cultural, and linguistic mobility.  

 

The aim of this paper will be to draw on a selection of the essays in the book to illustrate how 

a particular topic might be productively studied in a transnational rather than national frame. 

Using an aspect of my current teaching on migration from Italy, I will plot a thematic 

cartography highlighting cultural and linguistic intersections that meaningfully expand the 

contours of how we approach mobility as a global phenomenon and practice.  

 

Ruselle Meade (Cardiff): ‘Challenging Student Preconceptions of Japan through 

Transnational Approaches to Teaching and Learning’  

 

Abstract  

 

Most students on Japanese studies programmes in Britain study Japan for the first time at 

university. This does not, however, mean that they are a blank slate. They inevitably come 

with preconceptions about Japan, often shaped by popular culture. Many students see Japan 

as safe, stable, and ethnically homogenous. While seemingly innocuous, such tropes are 

increasingly co-opted by alt-right communities, which fetishize Japan as an ethnostate and 

contrast its safety with the perceived insecurity in Western countries, which they blame on 

multiculturalism. Such communities often mobilize online attacks on those who they feel 

tarnish their idealised version of a harmonious Japan. Educators must therefore reflect on 

how our teaching might reinforce these attitudes. In this paper, I discuss the design of a first 

year-module, which challenges received ideas about Japan through study of migration, 

empire and ethnic identity. I also discuss the challenges of working with pedagogical 

                                                           
1
 See Igiaba Scego’s co-authored Roma Negata: percorsi postcoloniali nella città (2014). 

2
 Jennifer Burns and Derek Duncan (eds), Transnational Modern Languages: A Handbook (Liverpool 

University Press, 2021 forthcoming). 
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materials that centre Japan’s interactions with the West, despite the fact that the majority of 

Japan’s relations are with the wider Asian region. Finally, I discuss my own research on 

people of African descent in nineteenth-century Japan, demonstrating how it can broaden our 

understanding of the ‘transnational’ in the context of Japanese studies.  

 

Angela Viora (Monash): ‘Cities, Landscapes, and Ecosystems: Exploring Contemporary 

Italy Through Local Responses to Global Challenges. Creativity, Interdisciplinarity, and 

Decolonisation’  

 

Abstract  

 

I designed and taught the unit ATS3228 – Italian Advanced 2 (language and culture) in 2020 

in the department of Italian Studies at Monash University (AUS).  

 

The unit analyses global issues in contemporary Italy through the lens of artistic and cultural 

local productions such as public art projects, performances, works of street art, music, 

documentaries, and crime fictions. These have been employed not as mere instrumental 

examples of wider realities but as concrete realities themselves to study in order to 

understand what Italy is today within the world: its culture, language(s), diverse communities, 

and multiple identities (ecosystems). We explored how global challenges such as mafia, 

environmental emergencies, gender discrimination, life in metropolises, migration and 

naturalization manifest in Italy, linking to the rest of Europe and beyond. We did so by 

studying local responses that raise awareness on these problems and/or develop as solutions 

to them.  

 

This approach decentralises literature as the main medium through which studying languages 

and cultures (decolonisation), and advocates the educational value of popular cultures, media, 

digital humanities, visual and performing arts in doing so (interdisciplinarity).  

The success of the unit (Monash Teaching Excellence) shows the validity of this approach 

and its potential application to the broader fields of linguistics, language and cultural studies. 

 

Panel 3 (13:30-15:00): Structures and Approaches  

 

Chair: Marcela Cazzoli (Durham)  

 

Viviane Carvalho da Annunciação (Cambridge): ‘Decolonising Portuguese Language 

Classes’ 

 

Abstract  

 

This presentation aims to showcase two Portuguese Language courses guided by 

decolonizing and interdisciplinary pedagogical practices. As a guiding principle, I follow the 

Brazilian pedagogue Paulo Freire, who argues that learning is more than the passive 

transference of information but rather a developmental and iterative process, which 

continually creates unexpected possibilities for the construction and production of knowledge.  

My interpretation of Freire’s teaching philosophy involves an interactive exchange in which I 

transform and adapt the content and syllabus of the courses to foster diversity, inclusion and 

belonging. In my teaching practices, diversity does not merely mean ethnicity and culture but 

also neuro-diverse thinking, socio-economic background, and gender identity. As examples, I 

will present a few classes – what I call educational interventions – that iteratively challenge 
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stereotypical views of the Portuguese language and culture, promoting a diverse and 

multifaced ethos. As a researcher and teacher, it is my responsibility to give visibility and 

opportunities to students and communities whose background has historically put them at an 

educational disadvantage. 

 

Craig Neville (Cork): ‘The Role of Initial Teacher Education in Decolonisation Approaches’ 

 

Abstract  

 

Human beings have the capacity to reflect critically on their own social context with the aim 

to creatively redesign their social environment, its institutional or ideational configurations or 

both (Archer, 2000: 308). Language educators are no exception to this rule. Indeed, this 

capacity is an innate characteristic of Language Teacher Identity, a social process of 

becoming (Clarke, 2008), which is co-constructed through professional interactions with 

peers and intentionally influenced through Initial Teacher Education or ITE (Varghese, 

Motha, Park, Reeves, & Trent, 2016). As such, the point of departure for the successful 

decolonisation of language curricula and its acceptance as a normalised approach, depends, in 

part, on ITE providing new teachers not only with the strategies and professional knowledge 

they require to undertake this task but also to aid them in fostering a critical awareness of 

decolonising approaches as part of their own professional identity as agents of change in 

educational contexts. This paper will aim to explore this dual focus and present a model 

adopted in the ITE of Modern Foreign Language teachers (with a focus on Spanish) at a third 

level institution in the Republic of Ireland. This will be followed by a critical reflection of its 

efficacy and the potential applications of such a model in other ITE programmes for teachers 

in many different contexts.   

 

References 
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Francesco Ricatti (Monash): ‘Developing a European Languages Major: Opportunities and 

Challenges’ 

 

Abstract 

 

Until 2020, Monash University, the largest University in Australia, offered four distinct 

majors in French, German, Italian, and Spanish and Latin American Studies. Through an 

intense and challenging consultation process, the four majors were merged into a single major 

in European Languages. The new major still offers language specific units at Introductory, 

Intermediate and Proficient level, as well as language specific electives, study tours, study 

abroad opportunities, and internships. However, shared units have been developed in second 

and third year, with a strong focus on providing transnational, decolonial and 
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multidisciplinary perspectives. This is to my knowledge the first attempt to move beyond 

language specific majors/programs while preserving the centrality of language acquisition. At 

its core, the new major challenges the frame that still dominates Modern Languages, that is, 

the identification of language and literature with one nation. Instead, the major is framed by a 

focus on the complex flows and power relations through which languages and cultures are 

transformed. In my presentation, I will discuss some of the challenges I encountered in the 

development and coordination of the new major, and on some of the main structural and 

pedagogical opportunities it is providing. 

 

Miriam Hauck, Korina Giaxoglou, Mara Fuertes-Gutierrez (Open University): 

‘Decolonising the Languages and Applied Linguistics Curriculum in Distance Learning 

Education’ 

 

Abstract 

 

Decolonisation has recently gained centre stage in Higher Education contexts, although not 

always with a clear and shared understanding of what it involves and how it can be 

implemented into new and existing curricula. In this presentation, we discuss the challenges 

and opportunities associated with decolonisation initiatives set for Modern Languages & 

Applied Linguistics, with a special focus on distance language education contexts. Drawing 

on our experience at the Open University with implementing the University’s Access and 

Participation Strategy, we outline an approach that connects the embedding of inclusivity and 

accessibility with principles of decolonisation, aspects of the Advance HE Framework for 

Internationalising Higher Education, and the United Nations Sustainable Development Goals 

in a flexible ‘tool’ that can be used in the design, delivery, and evaluation of languages 

modules. We foreground the importance of integrating the principles of decolonisation, 

internationalisation and inclusion in a way that is meaningful to both students and teachers, 

facilitating ongoing conversations in what is a longer-term process of change. We also argue 

for the opportunities that the current interest in decolonisation presents for promoting the 

relevance of a Languages and Applied Linguistics curriculum for informed discussions on 

diversity and social justice.   

 

Panel 4 (15.15-16:30): Learning In and Beyond the Classroom 

 

Chair: Ruselle Meade (Cardiff) 

 

Marta Milani (Clinamen): ‘Decolonising the Language-Learning Experience: Equal 

Language in an Open Space’  

 

Abstract  

 

Clinamen_scuola_di_italiano’s purpose is to facilitate the learning process of the Italian 

language for mainly Hispanic speaking adult/senior learners. Our historical seat is 

Montevideo, Uruguay, but we've been forced by the pandemic to move all our activities 

online.  

 

Offering a satisfying experience of language learning and of intercultural discovery, free 

from colonial burdens, has always been one of our objectives. In order to achieve this, we've 

been experimenting (1) a constant exercise of patience and mutual listening, which leads us 

to unhinge roles, (2) an in-depth questioning of texts, topics, methods and words through 
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constant updating and verification of our activities, (3) a practical exercise of speech: we 

choose to use in class, as in everyday life, an equal and decolonised language. These three 

practices have been translated into the choice and the co-construction of a freedom 

experience.  

 

The effort to consciously use a decolonised language led us to care about the digital learning 

space, and we’ve realised it has to be decolonised as well. This is the reason why our learning 

space is open, free, and not determined by emergency. The space was chosen with care; we 

are using Free and Open Source Software (F/LOSS) as we consider it appropriate, suitable 

for us and totally within our reach. 

 

Lisa Panford (St Mary's University and Greenford High School) and Melina Irvine (St 

Bernadette Catholic School): ‘What Does an Anti-racist, Decolonised MFL curriculum Look 

Like?’  

 

Abstract  

 

Campaigns to 'Decolonise the Curriculum' have been longstanding in Higher Education but in 

the aftermath of George Floyd and the BLM movements of summer 2020, calls from 

educators of all sectors have gained a new momentum; secondary MFL teachers are asking 

what they can do in their classrooms to fight systemic racism and promote racial equality. 

With a particular focus on Secondary MFL we aim to explore what an anti-racist, decolonised 

curriculum might look like.    

  

We find that decolonising the curriculum needs to go beyond simply diversifying resources 

and involves cultivating a ‘critical lens’ through which MFL curricula, teaching trends, 

resources and publications are interrogated. We explore how questioning can be used in the 

MFL classroom to harness their students' intellectual curiosity and engagement with the 

wider world. We propose an initial framework that may support reviews of the curriculum in 

schools. We acknowledge that colleagues in schools require support and guidance to feel 

confidently able to deliver content on the colonial legacies of our Target Language countries 

and we are highly motivated by the opportunity to contribute to and facilitate discussions 

around these issues by drawing upon the expertise of languages practitioners in academia, 

Initial Teacher Training institutions and classroom practitioners.   

 

Suzi Bewell (Polly Glot Languages): ‘Passport to the World: Decolonising the Curriculum in 

MFL’  

 

Abstract  

 

Passport to the world: decolonising the curriculum in MFL 

Offer your pupils a virtual passport out of lockdown and dare to explore the wider French, 

Spanish and German speaking world in your language lessons.  

When teachers and learners explore the beautifully diverse world around them, rich cultural 

conversations can’t help but happen. 

Allow Suzi to reignite your passion, globalise your curriculum and transform your existing 

Schemes of Learning.  

  

  

 


